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Abstract: Due to the importance of professional development in the improvement of teaching and education, 
and the importance of English as a language and subject of study in Erbil, this study focused on the needs for 
professional development of English teachers. The present study also investigated teachers’ opinions about 
their needs for professional development. The study also attempted to explore other issues related to the 
professional development of teachers of English in Erbil such as benefits of professional development 
programs, state of professional development programs, stages of applying for professional development 
programs and problems in professional development programs. 36 English language teachers participated in 
a survey. The survey results demonstrated that a great number EFL teachers are aware of the importance of 
professional development. However, lack of resources and opportunities are some of the major reasons which 
prevent them to participate in professional development activities. The present study attempts to reveal what 
EFL teachers think about their professional development and what kind of difficulties they face in pursuing 
their goals.  
Keywords: English Teachers’ Profile, Professional Development, Teacher Quality, EFL Teachers 
1. Introduction 
In our current age, English has become the global language, and EFL teachers more than ever need to 
prepare themselves regularly to better respond to the ever-changing conditions of society. Professional 
development is defined in several ways by several researchers. For instance, according to Hargreaves and 
Fullan (1992) professional development is the teacher's commitment to inquiry and a continuous lifelong 
learning process by emphasizing the continuity of the unlimited aspects of learning. In a similar but more 
social sense Fletcher and Zuber-Skerritt (2008) defines professional development as a costly part of the 
government, professionals, and individuals which should be paid to comply and respond to continuous 
changes. This means that training of teachers is not limited to degree courses, but to a continuous 
educational process. From a different perspective, Birman et al. (2000) points out that professional 
development is effective only by providing more learning and development opportunities to improve 
teaching practice and ability. In other words, in addition to social and lifelong aspects, teacher professional 
development has also an individualistic and skill-based aspect. 
In the past two decades, the policy of introducing English as a foreign language (EFL) in elementary 
education has been implemented around the world (Butler, 2015). As teachers are indispensable in 
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implementing policies, there is a need for fostering teaching practices by means of professional 
development (PD) (Copland & Garton, 2014; Enever, 2014). However, the identification of teacher needs 
concerning PD has not received enough attention. Previous research has focused on expounding various 
challenges encountered by teachers in the classroom (Chen & Cheng, 2010) and identified some 
pedagogical concerns, including implementing communicative approaches (Butler 2005), assessing 
learning outcomes (for example Wang, 2002), incorporating corrective feedback (for example Zhao, 
2009), using code-switching for instruction (Qian et al., 2009) and examining the practical knowledge of 
teachers (Chou, 2008). On the other hand, other studies focused more on the types of PD 
programmers/activities, rather than specifying the specific needs of teachers (for example Kabilan & 
Veratharaju, 2013; Chien 2014). To further clarify the improved PD practice and help enhance teachers' 
teaching practice, it is necessary to research to determine teachers' needs for PD in middle school EFL. 
2. Purpose of the Study 
The aims of the current research are to:  
 Identify instructors’ perceptions of professional development and its effectiveness in Erbil- 
Kurdistan.  
 Recognize the English supervisors, administrative perceptions on professional development in 
private and public high schools in Erbil_ Kurdistan and the benefits of it to develop students’ 
interest. 
 Provide theoretical and practical suggestions in the field to teachers and administrators. 
 Recognize EFL teachers and EFL supervisors in Erbil private and public schools about professional 
development programs and problems they face.  
3. Research Questions 
This study seeks to answer the following questions: 
1. What is the status of professional development programs in Erbil?  
2. What are the needs of high private and public schools of EFL teachers to be professional in Erbil? 
3. What are the most common professional development problems that EFL teachers encounter in Erbil 
private and public schools? 
4. What are the professional development opportunities available for high school EFL teachers in Erbil 
Kurdistan? 
5. In which stage of teaching EFL teachers need a professional development program? 
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3. Literature Review 
3.1 EFL Teachers' Professional and Specialist Needs 
This part includes two main parts: first, the professional needs of EFL teachers related to teaching methods, 
and professional needs of EFL teachers related to English fluency. Then, some captions are related to this, 
such as the definition and importance of professional development, checking the professional level of 
some EFL teachers in certain countries, and determining the professional ability of EFL teachers. 
3.2 Teachers' Professional Needs 
The professional development of teachers is essential to the successful improvement of education. The 
professional development of teachers is the position of future and experienced teachers and the new 
challenges they will need to face to guide all students to a higher level of learning and development. The 
development of the professional knowledge of EFL teachers is considered as a continuous learning 
process, during which teachers participate voluntarily to learn how to best adjust their teaching to meet 
the learning needs of students. 
Martinet et al. (2001) described professional development as a continuous process in which individuals 
are trained to practice specific occupations. People will not become skilled practitioners after completing 
the training. On the contrary, they have gradually accumulated experience and continuously developed 
their profession over the years, reaching a certain professional level in some cases. Because of the 
complexity of the situation and the constant change of professional background, this major is a dynamic 
and continuous learning process. 
According to Ali (2002) the professional development of teachers’ teaching knowledge is defined as a 
continuous process, including activities that promote professional development. It may include seminars, 
independent reading and research, meetings, and consultation with peers and experts. Rahimi (2007) 
described teachers' professional knowledge as learning and teaching and introducing them to teachers 
through a series of courses on content knowledge and teaching methods. 
According to Badawi (2009) teaching knowledge refers to teachers' knowledge of basic teaching content, 
such as learning theory, teaching methods, curriculum design, assessment techniques, and related 
management issues. Teaching knowledge also refers to EFL teachers’ knowledge of four specific teaching 
areas, namely: learner feedback, learner strategies, authentic materials, and alternative assessments. There 
seems to be three essential components (triangle of success) that contribute to the success of EFL teachers: 
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Figure 1: Success triangle of EFL teachers (Source: Millrood, 1999) 
Professional teachers must: 
 Be strict towards the class. 
 Be kind towards individuals. 
 Help students overcome learning problems even if it requires sacrificing one's own time after 
classes. 
 Empathize with the learner. 
 Be always available, even on the telephone for consultations. 
 Translate the material into a digested form (Millrood, 1999, p.6). 
Teachers need to study their teaching environment, pay special attention to their students, their materials, 
and their teaching in order to make difference in their learning (Mart, 2013a; Mart, 2013b). Michael (1997, 
p.13) determines that teachers need to study their teaching methods and overall classroom style.  
 Do they incorporate various ways that students can learn the language that is modeling, practicing, 
or presenting, to appeal to a variety of learning styles and strategies? 
 Does teaching allow learners to approach the task at hand in a variety of ways?  
 Is training implicit, explicit, or both? By audiotaping or videotaping one's classroom teaching an 
instructor may objectively consider just what was, taught and modelled, and how students responded 
and appeared to learn.  
 Do they allow students to work on their own and learn from one another?  
 As they circulate in class, are they encouraging questions, or posing ones relevant to the learners 
with whom they interact? 
Effective professional English educators do not acquire teaching content knowledge randomly, but 
develop the knowledge base through reading, reflecting, and practicing the strategies and techniques 
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described and perfected by many scholars, researchers, theorists, and other practitioners in the specific 
field. Martinet et al. (2001) states that some people believe that professional competence is applied in a 
professional environment in real life. It is based on a set of resources and the ability to mobilize resources 
when professional actions are required, this process from simple to complex will be successful and 
effective. 
An effective teacher should be able to make many choices in terms of methodology, subjects, educational 
technology, attractive aids, strategies, activities, and materials. The more a teacher learns, the better he or 
she can monitor his/her teaching. Therefore, teachers must continue to develop their abilities and obtain 
lifelong professional development. 
3.3 EFL Teachers' Specialist Needs 
EFL teachers need to be able to deal with many related skills to teach effectively. They must be proficient 
in listening, speaking, reading, and writing. Similarly, English foreign language teachers must have cross-
cultural competence, which means they must understand their own culture and English culture to be 
familiar with the similarities and differences between them.  
The teacher’s language ability is defined as the teacher’s ability to use the target language effectively in 
all skills (listening, speaking, reading, and writing) (Al-Mekhlafi (2007; Mart, 2012; Mart, 2018). English 
proficiency is the backbone of the teaching profession of non-native EFL teachers. Rahimi (2007) pointed 
out that language ability is one of the most basic characteristics of excellent language teachers, and it has 
become the basis of professional confidence for non-native English teachers.  
Al-Mekhlafi (2007, p.11) divides specialist competencies into two parts: 
1- Basic Level Competencies: It is characterized by being able to use the language in a highly predictable 
and familiar situation. The ability to ask and answer questions, participate in, write and understand simple, 
familiar and common dialogues or texts related to various topics. These questions are mainly related to 
their surrounding environment, but there are obvious difficulties. 
2- Higher Level Competencies: Characterized by being able to use the language proficiently. High-level 
ability can complete various communication tasks related to familiar or new topics. Those proficient at 
this level can talk, write and understand current, past, and future events. He can organize their thoughts in 
the appropriate coherent and coherent discourse, whether written or spoken. 
Zhou (1999, p.3) ensures that the proficiency of the target language includes the teacher’s understanding, 
the ability to speak, accurate pronunciation, read and write English, knowledge of foreign customs, cultural 
and intercultural communication, the essence of language acquisition, linguistic knowledge, the ability to 
maintain and complete basic communication tasks. Teachers should be open to foreign cultures, share 
his/her understanding of the differences between foreign cultures and themselves with students, and 
demonstrate this knowledge in teaching.  
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4.1 Type of Research Methodology 
Descriptive analysis methods are used to describe and analyze the information obtained from the survey 
to explore the teachers’ opinions. Descriptive research is defined as "research that describes a set of 
characteristics or behaviors in digital form (Brown & Rodgers, 2002, p.117). Research also interprets data 
in words in case of qualitative data (Maykut & Morehouse, 1994). In this study, the researcher used 
quantitative data that is taken from the survey numerically.  
5. Participations and Research Setting  
The participants teach in private and public schools in Erbil. They have different backgrounds in teaching. 
Most of the teachers were young and fresh graduate and they wish to know up-to-date knowledge about 
professional development programs. Most of the English teachers in the participants who were given the 
survey were males (30), and some of them were females (6). The researcher tried to investigate the 
opinions of both private and public teachers in Erbil. The participants had teaching experiences from one 
year to thirty years. The teachers came from different backgrounds and have varying qualifications like 
diploma, bachelor, or post-graduate diploma. The participants were from different nations (5 Turkish, 1 
British, 3 Arabic, 27 Kurdish).  
6. Instrumentation 
The survey was the main data collection instrument for this study. The survey was in English language. 
Teachers in Erbil who work at private and public schools filled in the survey. 
7. Data Analyses  
In this study the researcher used Google document and analytic to analyse the obtained data.  
8. Findings and Discussions  
The findings and data collected using survey are discussed and analyzed in this section about the research 
questions and the review of the literature. The study explored ten different questions about professional 
development needs for teachers of English in Erbil private and public schools. 
8.1 The Status of Professional Development Programs 
36 teachers answered a question in the survey about the availability of professional development programs 
in Erbil, in the first question. While (33.3%) of the teachers responded that they fairly disagree that 
professional development programs are available in Erbil, (30.6%) agreed that such programs exist in 
Erbil. The number of teachers who strongly disagreed were more in the statements. Just a small number 
of them said that they strongly agree with having professional development programs in Erbil. This survey 
showed that most EFL Teachers do not have information about professional development programs in 
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Erbil. Figure 1 illustrates whether the participants agree that professional development programs are 
available in Erbil private and public schools. 
 
Figure 1: Are there enough programs for developing EFL teachers in schools (n = 36) 
8.2 The Neediness of EFL Teachers 
The EFL teachers in Erbil private and public high schools answered a question which was about the need 
for professional development programs in Erbil schools in the second question. (61.1 %) of the participants 
said that they strongly agree that they need professional development programs and activities. While (19.4 
%) of the participants responded that they need to have a kind of professional development activity in 
Erbil, (13.9%) fairly agreed that this need should be cared about. In this question, there are no teachers 
who responded that they do not need to have PD programs and activities in Erbil.  
This question in the survey showed that most EFL teachers are willing to have professional development 
programs in Erbil and they want to participate there. Figure 2 shows whether the participants need 
professional development programs in Erbil private and public schools.   
 
Figure 2: EFL teachers’ neediness of PD programs in Erbil (n = 36) 
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8.3 Teaching Areas That Require Professional Development 
In question 3, the participants were asked about their needs in their professional development and they 
were provided four options (they were allowed to select more than one option). (88.2 %) of the participants 
selected teaching methods as their major need in their professional development. (41.2%) selected 
classroom management, (41.2%) selected subject material area, and (41.2) selected material development 
as a need in their professional development (Figure 3).       
 
Figure 3: The areas the participants selected to improve for their professional development (n = 36) 
8.4 Professional Development Problems 
In question 4 the participants were asked about the reasons which would prevent them from pursuing their 
professional development. Unavailability of professional development programs was the most prevalent 
reason which was chosen by (64.7%) of teachers. Second, the lack of resources was chosen by (47.1%) of 
teachers.  The expenses of professional development activities was chosen by (35.3%) of teachers. While 
lack of time was chosen by (29.4%) of teachers, the location of the professional development programs 
was chosen (23.5%) of teachers.  
 
Figure 4: Reasons which prevent teachers from pursuing professional development in Erbil schools (n = 
36) 
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The unavailability of professional development programs which was mentioned by (64.7%) of teachers 
may suggest that teachers are not being provided with adequate training and professional development 
activities by their administrators. Administrators should create a platform to discuss and plan the 
professional development of their teaching staff (Engstrom & Danielson, 2006; Öztaş, Özdemir, & Mart, 
2017). It should be noted that administrators can encourage their teachers to pursue professional 
development programs by reducing their working load at schools, providing resources for them and even 
covering some of their expenses to pay for professional development programs.  
8.5 Professional Development Opportunities 
EFL teachers should take care about what type of professional development is available for them to work 
for being professional during their professional careers. There are some international programs and online 
courses available for EFL teachers’ professional developments in Erbil private and public schools. The 
researcher was interested in finding out about teachers’ opinions concerning availability of these programs 
like (TEFL, TESOL). For that reason question five was about whether teachers were aware of availability 
of international programs and online courses in Erbil for EFL teachers. 
 (44.4 %) of the teachers said that there are not enough number of available international courses in Erbil 
schools. While (27.8 %) of the participants fairy agreed that Erbil schools provide them professional 
development programs, (27.8 %) of them agreed that they can find opportunities to enhance their 
professional development in their schools. We see that in total (55.6 %) of the participants can find an 
opportunity in their schools to participate in an international professional development program. However, 
(54.4 %) of the participants state that they do not have an opportunity to participate in an international 
program in their schools.  
 
Figure 5: Availability of international programs and online courses in Erbil for EFL Teachers (n = 36) 
8.6 Encouraging and Motivating Factors 
In question 6, the teachers were asked what would motivate or encourage them to pursue professional 
development. Five choices were given to the participants and they were allowed to select more than one 
option. They were even allowed to add reasons other than the ones in the choices. It was found that  
(70.6%) of the teachers indicated that learning new strategies about language teaching would motivate 
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them to continue with their professional development. (58.8%) of them responded that gaining self- 
fulfilment and job satisfaction would motivate and encourage them for professional development. Career 
advancement and students’ progress which was chosen by (52.9%) of the teachers were also considered 
as reasons which would motivate them. Finally, (17.6 %) of the teachers stated that getting a raise would 
motivate them for professional development.  
 
Figure 6: Reasons which would motivate and encourage teachers for pursuing professional development 
(n = 36) 
As most of the participants chose learning new strategies about language teaching may suggest that a great 
number of the teachers are really interested in improving their professional development. Also, when the 
results are examined it is clearly seen that the majority of the teachers in the survey responded that 
students’ progress, job satisfaction, self-fulfilment, and career advancement are major reasons for pursuing 
professional development. These results indicate that the teachers have the desire for professional 
development. In question 6, the teachers were asked who would benefit from these professional 
development programs more; the teacher, the students, the school or institution. Results revealed that 
(82.4%) of the participants responded that teachers would benefit from these programs more than the 
others. While (76.5%) stated that the community would benefit from these programs, (64.7%) responded 
that the school or institution would benefit most from the professional development of teachers. 
 
Figure 7: Who would benefit more from professional development programs (n = 36) 
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These results indicate that most of the teachers believe that professional development programs are useful 
for teachers and students more than others. This shows that the majority of the teachers are aware of the 
potential influence of these programs on their professional development and their students’ improvement.  
8.7 Suitable Stages for Applying for PD Programs  
Determining the right time for professional development program is of huge importance. Therefore, 
teachers need to know when to apply for these programs in their careers. In question 7, the teachers were 
asked when they need these professional development programs during their careers.  
(38.9%) of the teachers said that teachers need professional development programs in Erbil schools in all 
stages in their careers, and (36.1%) of them strongly agreed that they need these programs in all stages in 
their careers. In other words, 75 % of the participants agreed or strongly agreed that they need these 
programs throughout their careers. (19.9%) fairly agreed that they need these programs in all stages in 
their careers. We see that all of the participants responded that they needed these programs in all stages of 
their careers. These results clearly show that the participants are well aware of their professional 
development in all stages of their teaching experience.  
 
 
Figure 8: Applying for professional development activities in different stages in Erbil (n = 36) 
8.8 The Familiarities of PD Programs 
Familiarity EFL teachers with PD is very necessary and in the present study the researcher aimed to reveal 
whether they are familiar with professional development programs or not.  Regarding this issue, he asked 
a question whether the participants are familiar with PD. In question 8, (44.4%) of the teachers fairly 
agreed that they were familiar with PD Programs, and (30.6%) said that they are not familiar with PD 
programs and activities. The reason for this could be the lack of opportunities of participating professional 
development programs in their schools. Only (16.7%) agreed that they are familiar and they know about 
professional development programs.   
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This question reveals that most EFL teachers are not familiar with professional development programs or 
they have little information about them. For their responses we might conclude that teachers are not 
provided enough opportunities in their schools for professional development.  
 
Figure 9: Are EFL teachers familiar with professional development programs in Erbil? (n = 36) 
In question 9, the researcher investigated what professional development means for EFL teachers. They 
were given some options and were allowed to select one than more choice. (100%) of the teachers 
considered PD as searching on the internet and consulting books for new teaching ideas. This type of PD 
is a teacher-initiated endeavour.  
While (70.6 %) of the teachers considered PD as training programs organized by schools.  (58.8 %) of the 
teachers regarded PD as training programs organized by the Ministry of Education. And (41.2 %) 
considered PD as attending workshops organized by other teachers. (29.4 %) thought that PD is reading 
scholarly journal articles about language teaching. (29.4 %) considered PD as observing classes of other 
teachers. 
 
Figure 10: The meaning of professional development for EFL teachers (n = 36) 
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Although it is known that action research and reflective teaching are important tools of teacher 
development (Johnson, 2002; Mann, 2005; Nunan, 2001), only a small number of teachers considered 
them as types of professional development. It is possible to conclude that teachers are not aware that these 
tools are effective in teaching efficiency and skills. It goes without saying that, teachers should be 
introduced about these tools to foster their teaching competence. Similarly, in order to enhance their 
professional development teachers attention should be drawn to these tools.   
8.9 Selection of Professional Development Programs 
Question 10 addressed the selection of professional development programs. It was found that (41.2%) of 
the teachers select their professional development activities themselves and (58.8%) of them responded  
that professional development programs were selected by their supervisors for them. The schools play the 
major role in selecting the training programs because (68.7%) said that their school's administrations 
selected the programs for them. 
 
Figure 11: Who selects professional development activities for teachers at schools (n= 36) 
It is possible to conclude that professional development programs are mostly determined by school 
administrators. It should be noted that teachers and supervisors should be also included in making a 
decision about the types of professional development. The needs of teachers should be determined by 
themselves.  
9. Discussion  
The aim of this study was to investigate the needs of EFL teachers for professional development in Erbil 
private and public schools. It also investigates what EFL teachers need to enhance their professional 
development. This part of the study endeavors to reveal the findings of the study. And it summarizes the 
findings of the study according to their relations to the research questions. 
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9.1 Status of Professional Development Programs 
Professional development is essential for teachers. When the survey questions were examined, it is true 
that in Erbil EFL teachers are aware that they need to enhance their professional development. However, 
it is understood that schools do not provide enough opportunities for teachers in terms of professional 
development. Although, most of the participants in this study responded in the survey that they need 
professional development activities at schools, administrators do not provide opportunities for them to 
pursue their professional development. Moreover, the teachers responded that these activities hold an 
important place in their careers to better their teaching skills. The study revealed that both novice and 
experienced teachers are in favour of participating professional development activities throughout their 
careers. In other words, professional development is a need for them in all stages of their careers.   
9.2 Problems in Professional Development Programs 
One of the areas the current research focused on was problems in professional development programs. The 
findings revealed that lack of resources and time, unavailability of professional programs were major 
problems for most of the participants. It is true that teachers need enough time and resources for their 
professional development. Unless these tools are not provided, it is useless to discuss about professional 
development. The participants in the present study responded that these problem they encounter prevent 
them from professional development. As teachers cannot find enough opportunities, they cannot foster 
their teaching competence. The findings showed that as a great number of the teachers in the study face 
problems concerning their professional development, student learning may be negatively affected.  
9.3 Needs of Professional Development Programs  
Professional development programs should be designed to enable teachers to become more skilful in 
teaching. Teachers should be equipped with the necessary tools and skills to meet the needs of the students. 
For instance, curriculum development, classroom management skills, developing materials, 
implementation of new teaching skills in classes, integrating technology into classroom teaching are 
necessary tools for effective teaching. With this in mind, teachers need these tools to make difference in 
student learning. The findings showed that the participants were aware of the benefits of professional 
development activities for their professional development. Therefore, these tools should be included in 
professional development activities.  
9.4 Stages of Applying for Professional Development Programs 
Professional development is an ongoing process. Teachers from the first day of their teaching experience 
need to develop their teaching competence. The findings of the study revealed that the participants were 
well aware that in all stages of their teaching experience, they need to enhance their professional 
development.  In order to meet the needs of their students, and to become committed teachers, they should 
care about their professional development. Also, for job satisfaction professional development programs 
hold a significant place.  
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Since professional development is essential to improve education, more attention is needed. In order to 
increase the quality of teaching and learning, teachers should be equipped with the necessary tools and 
skills. Thus, teachers should be motivated and encouraged for professional development. Teachers should 
be provided enough professional development opportunities to foster their teaching competence. Schools 
should pay high attention to the professional development of teachers. While deciding on activities, 
schools should ask about the opinions of teachers as well. The needs of teachers should be determined 
together and activities should be designed to meet their needs. It should be noted that, professional 
development programs are necessary for teachers, students and schools.   
11. Limitations of the Study 
The study was conducted including some private and public EFL teachers in Erbil, Moreover, a great 
number of the participants were Kurdish. In order to obtain more reliable results another study in which 
more international teachers are involved is a need. Also, the same study should be conducted in other cities 
of the country or even in other countries so that a comparison could be made. Only EFL teachers 
participated in the study. The same study should be conducted with other teachers from different fields. 
Due to these reasons, it is hard to generalize the findings for wider populations.  
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